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Abstract 
The present article deals with the problem of teaching foreign language oral professional communication to students of non-
language majors. It lays emphasis on the need for possessing language skills in the context of every professional field, and 
explains a necessity to revise the content of training foreign language programs for non-language departments in connection with 
a transition to a two-level education system. The need to include specific language, types of discourse and typical communicative 
situations reflecting real communication in professional sphere is emphasized.  
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1. Introduction 
In the context of the educational processes globalization, namely in connection with the transition to a two-level 
system of education, there is a need to change the concept of foreign language teaching in general and for non-
language-majoring students in particular. A two-level system involves shortening the professional training, i.e. after 
a four-year bachelor program students should be ready to start a professional career. In this regard, the introduction 
of professionally-oriented foreign language course is supposed to occur in the second year of the program. 
Professionally-oriented foreign language training is currently a major part of the whole educational process at non-
language departments. Thus, language training should be oriented to the subsequent qualification. 
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Great contribution to the study of the specified problem has been made by the scientists working in the field of 
language development for specific purposes (I. P. Aghabekian, O. G. Polyakov, T. U. Polyakova, I. A. Tsaturova, 
E. Hatch, H. D. Brown, etc.). The problem of teaching foreign language program syllabus is treated differently. In 
our case, the most interesting is the definition that Kuchma (1991) gives to oral communication, understanding by 
the syllabus «something that students need to learn to reach the level of communicative competence that will stay in 
line with objective of the institution» (Kuchma, 1991:63). 
As for its components, the kit is also different in different works. Most syllabus components for communication 
training suggested by different authors are represented in the work by Galskova and Solovtsova. They distinguish 
the following components (Galskova & Solovtsova, 1991:33): 
x the scope of communicative activities, themes, situations and programs for their deployment, communication and 
social role, speech acts and speech material (texts, speech patterns, etc.): 
x language material, its registration rules and skills of operating it; 
x a set of special speech abilities that provide practical knowledge of a foreign language as a means of 
communication and cognition; 
x the system of knowledge of national and cultural peculiarities and realities of the country of  the target language, 
at least usual forms of speech and the ability to use them in various areas of speech communication; 
x general learning skills, rational methods of mental work to ensure a culture of students’ learning and cognitive 
activity in order to master a foreign language and enhance its level. 
A comparison of the above optional syllabus components led to the conclusion that due to the training orientation 
to professional communication, in addition to the linguistic components (language skills, speech skills, etc.), many 
researchers have started to include extralinguistic components in the syllabus: the communication fields, which are 
extralinguistic background affecting verbal behavior and the choice of linguistic resources as well as the situation of 
communication, which indicates the specific conditions of partners’ interaction, a set of topics representing 
informative specifics of the subject. 
It is obvious that the content of foreign language communicative training cannot remain isolated from the content 
of vocational education. According to the current curriculum, a foreign language course for non-language-majoring 
students usually precedes a number of professional courses, which complicates students' understanding of the 
content of vocational training material. But students can learn professional information from professionally-oriented 
texts and assignments in a foreign language. Consequently, a foreign language is a means of acquiring new extra-
linguistic expertise. 
2. Teaching foreign language oral professional communication 
2.1. Theoretical basis for teaching professional discourse 
Professional orientation is expressed in the creation of situational conditions that are similar to the future work of 
the student, which implies careful approach to the selection of material, thematic courses, professional literature and 
lexical material. In other words, in addition to obtaining proper language skills within a particular course, we are 
also talking about the study of the specialist’s speech in its actual functioning. As a result of communicatively 
significant information processing, students should get a cognitive model (scheme) (Tsurikova, 2007:103) of 
communicative situations that represent the typical attitudes and patterns of communication between the participants 
of specific professional environment by the elements of professional discourse. 
The professional discourse is a specialist’s purposeful speech activity, characterized by communicants’ common 
knowledge and stereotyped situation of communication that takes course in accordance with rules and standards 
accepted in the professional environment, and which is aimed at task execution for a socially significant result. The 
main difference from other types of discourse is that it is included in the context of professional activities, 
implemented in business communication and represents such speech acts as presentation of the material, written or 
oral information exchange, expression of the opinion, discussion, etc. It is characterized by a specific vocabulary 
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and terminology. The professional discourse objective is to deal with any business matters, to share information and 
facts. The goal is to determine cooperation conditions, achieve a settlement, and solve professional issues. 
At the same time, during oral professional communication communicants act not only as members of a particular 
society, but also as persons. Consequently, professional communication with a foreign interlocutor is at the same 
time a social interaction of the participants with the cultural identity of a particular society, and personal interaction 
of individuals, taking into account certain socio-cultural features of the communication partner: his or her 
psychology, inherent socio-cultural norms, values and rules (Khaleeva, 1989:141). These peculiarities of 
professional communication are extralinguistic parameters of discourse. 
The concept of discourse will be considered here in the framework of the communicative activity approach 
(Tsurikova, 2007:99), which implies that in addition to the use of a foreign language in the process of 
communication, participants have specific cognitive processes taking place in their minds while they generate and 
perceive the speech. That involves the study of specialist’s discourse as a process of socially induced verbal 
interaction performed by the participants of communication within certain communicative situations relevant for the 
professional environment. 
Paying attention to typical communicative situations while determining the content of professionally oriented 
foreign language teaching for students with non-language majors  motivates students to speak in the classroom, and 
also leads to the fact that the verbalization of student’s thoughts and feelings is influenced by inward impulse that 
occurs in specific communicative situations. Being trained by students in the classroom, verbal stereotypes of verbal 
behavior in the analogues of real situations are the basis for learning foreign-language professional discourse. Using 
typical communicative situations allows making a systematic selection of the most probable communicative acts in 
this or that sphere of communication and streamlining language material that the student must master. Only real 
situations of foreign language professional communication are able to ensure the implementation of internal 
motives, causing a natural stimulus for speaking and are an essential condition to start a real voice communication. 
2.2. Selection of content-oriented materials 
This approach to the selection of educational content for oral foreign language communication ensures one of the 
rules implementing the principle of professionally directed learning: creating a necessity to solve practical and 
production problems by incorporating the students into the professional activity or its imitation, in activity related to 
their upcoming professions. 
An important component of the syllabus is specific language and speech material, i.e. purposefully selected 
minimum, which includes some language units of different levels (lexical, grammatical, phonetic), word formation 
rules, terminology for particular qualification. In accordance with the rules of professional orientation we propose to 
select a particular linguistic material in the following way: 
x selection of relevant topics based on the analysis of the future activities of foreign language students. The list of 
topics to be studied is determined by the students’ future qualification and is reflected in the curriculum. All the 
topics, as a rule, are closely linked to the future profession, and, therefore, they arouse interest, create motivation, 
encourage an active development of the proposed material; 
x determination of typical communicative situations in the framework of the stated topics. From our point of view, 
the situation is considered to be the nucleus around which the material is organized. A list of possible typical 
situations in the corresponding sphere of communication should be made. Then the most common words, 
phrases, sentences from this sphere are presented, and speech patterns are established. It is important to note that 
for the relevant training content for oral foreign language communication we should select not a single, random 
(though real) situation, but a typical standard situation determined by the students’ socio-communicative attitude. 
"Typical communicative situation» is an imaginary real contact which implements the verbal behavior of 
interlocutors in their typical socio-communicative roles" (Skalkin, 1991:175). As a rule, communication in the 
professional sphere occurs in a formal setting, in  individual or group contacts with the exchange of general and 
professional information in the following situations: participation in international conferences, interviews, 
meetings, business meetings, receptions, negotiation of business partnerships, etc; 
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x selection of texts for reading and listening to meet the professional category. Experience shows that the 
determination of topics and selection of texts for reading go hand in hand. The text, on the one hand, is a form of 
organization and a form of fixation of linguistic material; on the other hand, it acts as a source of information, as 
a means of topics disclosure. In addition, the text must contain grammatical and other linguistic phenomena 
allocated for active learning; 
x selection of vocabulary and standard phrases which are related to the selected professional topics and are 
designed for active learning and extensive use in oral speech. 
x selection of certain types of discourse used in official communications in the course of professional activities The 
introduction of this component in the syllabus means that from a variety of types of discourse only those are to be 
selected which are used in a certain professional community. It may be discussions, reports, statements, etc. 
The other components of the syllabus which are not strongly content-oriented but also very important are the 
skills of foreign language communication. The list of oral foreign language communication skills, which a specialist 
should possess in accordance with the requirements of the Foreign Language for Non-language Universities 
Curricula (1995:157), includes: 
x ability to engage in a dialogue / interview of a professional nature, to express different communicative intentions 
(advice, regret, surprise, etc.); 
x possession of all kinds of monologue statements (information, clarification, specification, instruction, report, 
etc.); 
x understanding utterances of a professional nature. 
As a part of the studied problems it is advisable to include in this list the ability to navigate in the situation of 
communication, to select a particular type of discourse with regard to communicative purpose, to create a specific 
discourse on the basis of the selected one, to follow social and cultural rules of communication adopted in the 
professional community while creating a discourse. 
Cross-cultural knowledge is an essential component of the syllabus. For the success of any communication, a 
specialist must possess a certain minimum of background knowledge specific to the society (geographical, 
historical, administrative-territorial, socio-political, etc.) That will undoubtedly ensure the success of the dialogue of 
cultures. Of the total regional geographical background knowledge specific to a particular foreign language culture 
we should select what will provide the necessary background for the implementation of professional 
communication. This will facilitate an adequate response of the communicant to the speech and behavior of a 
foreign partner, and ensure compliance of verbal behavior adopted in the country of the language that is spoken by a 
specialist. It will also prevent the appearance of communication errors. 
The presence in the syllabus of such components as communicative goals and intentions means that the 
communicants should know the use of what type of discourse will ensure the implementation of their 
communicative goals and intentions in specific communication situations. This component is mostly associated with 
professional communication, where the communicant has the ability to solve professional problems and use his/her 
professional knowledge and skills effectively. It is with a certain communicative goal and needs in achieving it 
when the specialist tries to find such communicative situation where in a certain status relations of communicants 
he/she will be able to express his/her intentions by selecting the appropriate type of discourse. 
It should also be noted that different profiles, i.e. professional fields, are characterized by different skills and 
strategies that must be part of the syllabus. These include: skills (abilities) to audio perception of speeches at 
conferences, to understand the interlocutor, to produce certain types of discourse, to be engaged in conversation, 
interview, to make reports and presentations; skills for forecasting, understanding of the general sense, information 
extraction, coherent (logically connected) organization of information, understanding the speech of native speakers, 
determination of the importance of information and so on; strategy-planning work with text (report), compensatory 
strategies (relying on context, illustrations, titles, subtitles, transfer of existing knowledge from the native language), 
request to repeat/clarify information), planning of communication (how to initiate, maintain and end a conversation), 
etc. 
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3. Conclusion 
The main object of the present study was to emphasize the importance of reviewing the approach to training non-
language-majoring students in connection with a transition to a two-level education system. We have noted that the 
substantive, methodological and other aspects of teaching foreign language oral professional communication for 
students of non-language majors must meet their professional needs. 
We consider that the syllabus should include everything that students should learn in the learning process so that 
the quality and level of foreign language proficiency meet the needs and goals of this group of learners, namely:  the 
typical scope of communication and situations, language and speech material, the types of discourses that 
correspond to a given profession, cross-cultural background knowledge and skills of foreign language 
communication, communicative goals and intentions, specific abilities, skills and strategies. We must point out that 
filling these components with specific elements, tasks and activities will depend on the specialty. 
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